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[bookmark: _Toc234096238]Introduction
My dissertation title is “Women in Church Leadership: A Qualitative study of the Path to Leadership and Workplace Experiences for Women Who Are Leaders of Seventh-Day Adventist Institutions in North America.” I am currently scheduled to defend my dissertation on July 29, 2026. 
The process of doing research, writing, and preparing to defend this dissertation has caused me to understand at a deeper level how important research can be in guiding a leaders’ 
decision-making process. This was a qualitative study where inductive reasoning was used as the women who were interviewed shared their stories of their journey that led to their leadership role in the SDA church. Letting them tell their stories was the heart of the research and my job was to listen to and record accurately the meaning of their experience. 
Michelle Butina assert, “Qualitative methods allow the researcher to study issues in depth with data collection often occurring through open-ended questions permitting one to understand and capture the points of view of other people without predetermining those points of view through prior selection of questionnaire categories” (Butina, 2015, p. 190) It was my goal put in writing the best reflection of the narratives in the dissertation from our women leaders as to better understand their journeys.
This set of competencies will be a background as to how I went about doing research for my dissertation project. It started with much reading and evaluating the literature 
[bookmark: _Toc234096239]Research Competencies: 4 A.B.C.
This is a reflection paper that combines the three leadership and research competencies for the Andrews University Leadership Doctoral program (Andrews University, 2017). These competencies are identified as: 
a. Reading and evaluation research: Leadership critiques the adequacy of research reports, conducts literature reviews using electronic sources, and relates research to the body of knowledge in their professional field.

b. Conducting research: Leadership understands the logic and processes of scientific inquiry, explains major research methodologies, formulates empirically-driven research problems, selects appropriate research designs, explains standards for data collection, and conducts basic data collection and analysis.



c. Reporting and implementing research: Leadership adequately communicates research findings and implements the findings in the workplace. This reflection paper is organized to look at these three research components as they intersect my personal journey in the area of academic research.

This reflection paper will look at all three research competencies and how they helped guide me through the dissertation process. The competencies also will provide me with a thoughtful way in which major decisions I am faced with can be processed using the methods learned in these competencies.
[bookmark: _Toc234096240]Reading and Evaluation Research
Reading and evaluation research formed the foundation for my dissertation study because it required me to move beyond collecting articles and toward developing the disciplined capacity to judge the quality, relevance, and contribution of scholarly work. In a qualitative study, the literature review is not merely a summary of previous findings; it is a structured process of entering an existing scholarly conversation, identifying what is known, recognizing what remains underexplored, and clarifying how the present study contributes to the field (Gerring, 2017; Richards & Morse, 2012; Sofaer, 1999). For my dissertation on women in church leadership within Seventh-day Adventist institutions in North America, reading and evaluation research helped me connect leadership theory, organizational culture, gendered workplace experience, theological perspectives, and qualitative methodology into a coherent framework for inquiry.
A central part of reading research was learning to distinguish between sources that were useful background material and sources that directly shaped the dissertation’s conceptual and methodological structure. Scholarly evaluation required attention to the author’s purpose, the credibility of the publication, the appropriateness of the research design, the quality of the evidence, and the relationship between the claims and the data presented (Bloomberg & Volpe, 2009; McMillan & Schumacher, 2010). This process was especially important because the topic of women in church leadership intersects with several bodies of literature. Some sources focused on leadership development, others examined barriers experienced by women in organizational settings, and still others addressed theological interpretations, denominational structures, and institutional culture. Evaluating these sources required more than determining whether I agreed with the authors’ conclusions. It required asking whether the literature was methodologically sound, whether the author’s argument was supported by evidence, and whether the findings were transferable to the context of Seventh-day Adventist leadership.
The evaluation of qualitative research also required a different way of thinking about evidence. Quantitative studies often emphasize measurement, statistical significance, and generalizability; however, qualitative inquiry seeks to understand meaning, experience, context, and interpretation. Creswell and Poth (2018) explain that qualitative inquiry includes several distinct approaches, such as narrative research, phenomenology, grounded theory, ethnography, and case study, each of which carries different assumptions about the research question, data collection, analysis, and representation of findings (J. Creswell & Poth, 2018). This distinction helped me recognize that qualitative research cannot be evaluated as though it were a single uniform method. Instead, each study must be assessed in relation to its stated purpose, philosophical assumptions, methodological approach, sampling strategy, data collection procedures, analytic process, and presentation of themes.
Because my dissertation was grounded in the lived experiences and narratives of women leaders, the most relevant qualitative literature was literature that respected participant voice and interpreted experience within context. Butina’s (2015) description of narrative inquiry was particularly meaningful because it emphasized the value of open-ended questions and the importance of capturing the participant’s point of view without forcing responses into predetermined categories (Butina, 2015). This insight shaped how I read studies related to women leaders. I paid close attention to whether researchers allowed participants to speak in their own words, whether participant quotations were used responsibly, and whether the themes emerged from the data rather than being imposed by the researcher. This kind of evaluation helped me understand that credible qualitative research is not produced only by collecting stories; it is produced by carefully interpreting those stories with methodological transparency and ethical responsibility (Butina, 2015; J. W. Creswell, 2024).
Another important part of reading and evaluation research was learning to assess trustworthiness. Lincoln and Guba (1985) offered a major framework for evaluating qualitative inquiry through the criteria of credibility, transferability, dependability, and confirmability (Lincoln & Guba, 1985). These concepts helped me evaluate whether a study’s findings were believable, whether enough contextual description was provided for readers to judge applicability, whether the research process was logical and traceable, and whether the conclusions were grounded in the data rather than in researcher bias. This framework became especially useful as I examined literature related to workplace challenges, organizational barriers, gender expectations, and leadership pathways. Studies that clearly described participant selection, interview procedures, coding processes, and theme development were more useful to my dissertation than studies that offered conclusions without sufficient explanation of how those conclusions were reached.
Credibility was especially significant because my study depended on the accurate representation of participants’ experiences. When reading qualitative studies, I looked for strategies such as member checking, triangulation, prolonged engagement, peer review, and the use of rich participant quotations (J. Creswell & Poth, 2018; McMillan & Schumacher, 2010). These strategies helped me evaluate whether the researcher had taken appropriate steps to represent participants fairly. Transferability also became important because my dissertation was not designed to make broad statistical generalizations about all women leaders. Instead, the study sought to provide thick description so that readers could determine how the findings might relate to similar faith-based institutions, leadership settings, or denominational contexts. Dependability and confirmability reminded me that a qualitative study must provide a clear record of research decisions so that readers can understand how data moved from interviews to codes, from codes to themes, and from themes to findings (Kakar, Rasheed, Rashid, & Akhter, 2023).
Reading the literature also taught me to evaluate the relationship between theory and evidence. In leadership studies, it is possible for writers to make broad claims about leadership effectiveness, organizational culture, or gender equity without adequately grounding those claims in participant experience or empirical research. Therefore, I learned to ask several evaluative questions while reading: What research problem does the author identify? What assumptions shape the study? Does the chosen method fit the research question? Are the participants appropriate for the topic? Are the findings supported by data? Does the discussion acknowledge limitations? How does the study contribute to the broader field of leadership and organizational development? These questions helped me avoid treating every published source as equal and helped me build a literature review that was more selective, critical, and purposeful (Kakar et al., 2023; Lincoln & Guba, 1985).
The use of electronic databases was another essential component of this competency. Conducting a literature review required repeated searches across academic databases, library catalogs, and scholarly journals. Search terms had to be refined as the project developed. Early searches were broader and included terms such as women in leadership, church leadership, organizational barriers, gender and leadership, and women in ministry. Later searches became more specific and included phrases related to Seventh-day Adventist institutions, faith-based leadership, evangelical theology, headship theology, organizational culture, and qualitative narrative inquiry. This process demonstrated that effective research reading is iterative. The literature review did not develop in a straight line; rather, it expanded, narrowed, and became more focused as I became more familiar with the topic and more aware of the gaps in existing scholarship.
As I read, I also evaluated how different authors framed the role of gender in leadership. Some studies approached gender primarily as a social or organizational issue, while others considered theological, cultural, or institutional factors. For my dissertation, this distinction was important because women leaders in Seventh-day Adventist institutions function within complex systems that include organizational policy, denominational identity, religious belief, leadership expectations, and workplace relationships (Chudleigh, 2014; Klein, Phillips, Rall, & Peluso, 2007; Watts, 1995). A strong literature review is needed to account for these overlapping contexts. Evaluating the literature helped me avoid reducing the experiences of women leaders to a single explanation. Instead, it encouraged me to consider how personal calling, education, mentoring, organizational opportunity, theology, and institutional culture may interact in shaping leadership pathways.
This process also strengthened my awareness of researcher reflexivity. In qualitative research, the researcher is not detached from the study in the same way that some quantitative traditions assume. The researcher selects the topic, frames the questions, interacts with participants, interprets data, and writes the final account. Therefore, reading qualitative research required attention to how authors disclosed their positionality, acknowledged potential bias, and explained the steps taken to protect the integrity of the findings. In my own study, reflexivity was important because the topic involved my faith community, my professional context, and my interest in leadership development. Evaluating the literature helped me recognize the need to be transparent about my assumptions while still allowing the voices of participants to remain central. Having a spouse who was an institutional leader for the SDA church, I was positioned to see firsthand how her context of leadership differed from mine simply because of gender. 
Reading and evaluation research further contributed to the development of my conceptual framework. The literature helped identify recurring themes that became important to the study, including leadership formation, mentoring, gendered expectations, organizational access, theological interpretation, and workplace experience. However, evaluating the literature also helped me recognize that the dissertation needed to be guided by the experiences of the participants rather than by a desire to prove a predetermined conclusion. This was an important methodological lesson. A qualitative researcher may enter a study with sensitizing concepts from the literature, but the findings must still be grounded in the data. The literature provided direction and context, but the women’s narratives provided the primary evidence for understanding their leadership journeys.
The competency of reading and evaluating research also prepared me to critique my own dissertation work. As I reviewed other studies, I became more aware of the standards that readers would use to evaluate mine. This awareness influenced the way I described the research problem, explained the rationale for qualitative methodology, selected participants, designed interview questions, analyzed transcripts, and reported findings. It also helped me recognize the importance of alignment. The purpose statement, research questions, methodology, data collection, analysis, and conclusions needed to fit together. When these elements are misaligned, a study becomes difficult to evaluate and its contribution is weakened. When they are aligned, the study becomes clearer, more credible, and more useful to the reader.
In conclusion, reading and evaluation research served as more than an academic requirement; it shaped the way I understood the entire dissertation process. It taught me to read critically, evaluate evidence carefully, honor participant experience, and situate my study within a larger scholarly conversation (Bloomberg & Volpe, 2009; McMillan & Schumacher, 2010). It also demonstrated that good qualitative research requires both openness and discipline: openness to hear participants’ stories and discipline to interpret those stories through a rigorous and transparent process. For my study of women in church leadership, this competency helped me develop the scholarly foundation needed to understand the experiences of women leaders and to contribute meaningfully to discussions about leadership, institutional culture, and gender within faith-based organizations.
[bookmark: _Toc234096241]My Reflections on the Literature Review
To be honest, the reading and evaluation part of my research was the most difficult and time consuming. My understanding of how to develop and create a literature review grew tremendously during this process. Learning to synthesize and analyze the literature was something I became more proficient at as the dissertation process moved forward. This is a skill I do not want to lose and hope to continue to put into practice as I seek to write articles in the future and as I develop my understanding for decision making.
At first, I used key words as I began to look for literature to inform my research process. I started with words that were centered on gender leadership in church settings. I went on to use words that brought the theology of women into leadership to the for front. Headship theology and complementarianism were two example the theological search produced.
As I read appropriate articles for my study, I began to identify themes that could be found in a larger body of literature. I pulled and quoted key thoughts as I organized them in a logical flow for my paper. 
[bookmark: _Toc234096242]Conducting Research
[bookmark: _Toc234096243]Selection of Topic Process
Selecting an academic research topic begins with identifying a broad area of interest and then gradually narrowing it into a focused and researchable problem. A researcher may begin with a general subject, such as leadership, education, theology, organizational culture, or gender, but such topics are too broad to guide a meaningful study (Rudestam & Newton, 2014). The narrowing process requires the researcher to ask what specific issue, population, context, problem, or experience within the larger subject deserves closer attention. In this way, topic selection becomes a movement from a broad field of interest toward a specific question that can be investigated within the limits of time, resources, methodology, and available evidence.
A topic can be narrowed by reviewing background literature, identifying recurring themes, and paying attention to gaps or tensions in the existing research (Bloomberg & Volpe, 2009). Preliminary reading helps the researcher learn the language of the field, discover what scholars have already studied, and determine where further inquiry is needed. Practical questions also help refine the topic: Who is being studied? What problem is being examined? Where does the issue occur? During what period or context is it being considered? Why does the issue matter? These questions help transform a general interest into a topic that is specific enough to support a clear purpose statement and research questions (Pan, 2016).
The final topic needs to be significant, feasible, and personally meaningful to the researcher while also contributing to the scholarly conversation (O'leary, 2004; Pan, 2016). A strong topic is neither so broad that it becomes superficial nor so narrow that there is insufficient literature or data to support the study. For qualitative research, the selected topic should allow participants’ experiences, perceptions, and meanings to be explored in depth. In my own dissertation process, this meant moving from a broad interest in leadership and gender to a more focused study of the pathways and workplace experiences of women who serve as leaders in Seventh-day Adventist institutions in North America. This narrowed topic provided a clear population, context, and purpose for the study. It also was a topic which I had considerable curiosity and interest for.
[bookmark: _Toc234096244]My Journey in Selecting My Dissertation Topic
In selecting the topic for my dissertation, the time to begin to narrow the focus of the study coincided with my wife becoming a president of a legacy institution for the SDA church. It was fascinating to me to debrief with her at the end of the day how her day went and the types of challenges she faced.
It became clear to me my journey in leadership was much different than hers simply because of gender. She faced prejudices and challenges I simply never had to deal with in her work environment. This topic, then, became a strong interest for me to learn more about which I then thought about being the main subject for my dissertation.
I shared this idea with my cohort group which had many women as part of our team. I was very interested to find out the level support I received from the women in my cohort for making this the foundation of my thesis. I asked if they thought this should be tackled by a woman researcher and the answer was that they felt as a male, I could speak to my peers even stronger than they could. From their encouragement along with my wife’s, I settled on focusing on understanding the path to leadership for women along with their workplace experience as leaders for the SDA church in North America.
[bookmark: _Toc234096245]Title, Problem, Purpose and Research Question
Early on with our training for our doctoral program at Andrews, we were given the construct created by Newman and Covrig (2013), as how to align our topic with the problem we were addressing in our study, the purpose of our research, and the question or questions that would guide the research (Newman & Covrig, 2013). 
What guided Newman and Covrig design for research was that there needed to be consistency between the various components of the research plan. There should be a logical trail of evidence and transparency in the reporting (Newman & Covrig, 2013). With these three components as a part of a research project, they believed it would enhance the final product (Newman & Covrig, 2013, p. 71). Their model shows how to build consistency between the title, the research problem, the purpose of the study, and the research question. (See Figure 1.)
[bookmark: _Toc234096246]Personal Experience with Title, Problem, Purpose and Research Question
From the beginning, my experience working with Dr. Baumgartner as my lead advisor and then later on with Dr. Ledesma as my methodologist and lead advisor, showed me the good discipline this model brought to my dissertation research process. My advisors’ probing questions helped me identify the problem I needed to address, the purpose of the research. Once that was more clearly defined and understood, I was more prepared to create the research questions my qualitative study would research. This then led to creating the title of my research project: “Women in Church Leadership: A Qualitative study of the Path to Leadership and Workplace Experiences for Women Who Are Leaders of Seventh-Day Adventist Institutions in North America.” I found having consistency between the title, problem, purpose, and research questions guided me well and made my research easier.


[image: ]
Figure 1. Building consistency between title, problem, purpose, and the research question. From Newman, I, & Covrig, D, (2013). Building consistency between title, problem statement, purpose, and research questions to improve the quality of research plans and reports. New Horizons in Adult Education & Human Resource Development, 25(1), 70-79.

[bookmark: _Toc234096247]Research Design
This study examines the experiences of seven women who have accepted calls to leadership positions in the Seventh-day Adventist Church, roles that for many decades were occupied primarily by men. By focusing on these seven leaders, the study seeks to understand and describe the experiences of women serving in presidential leadership roles within Seventh-day Adventist institutions. Careful data collection and systematic coding was used to identify patterns within each case and to examine themes that emerge across cases.
To align closely with the purpose of the study, phenomenology serves as the primary research design. This approach is appropriate because the study sought to examine lived experience and to explore the meaning and essence of a shared phenomenon among participants (J. Creswell & Poth, 2018; Moustakas, 1994).
The data are intended to capture participants’ perceptions, emotions, and meanings related to leadership and gender. The identification of themes that reflect participants’ experiences constituted an important analytic step. These themes were then examined carefully in order to articulate the essence of the phenomenon under investigation, consistent with phenomenological inquiry.
[bookmark: _Toc234096248]Ethical Considerations
Ethical considerations are central to any phenomenological study. Because each participant I planned to interview serves as a president, director, or chief executive of her respective institution, institutional permission to conduct the interviews was not required in the same way it might be in studies involving subordinate employees. Each participant will be able to determine independently whether she wishes to participate in the study.
As part of the Institutional Review Board approval process at Andrews University, several procedures needed to be implemented to protect participants and support ethical research practice. Informed consent needs to be obtained from each participant before interviews can be conducted. Confidentiality measures must be established to protect participant privacy, and a secure data-storage plan was developed to safeguard interview materials. These procedures will need to be reviewed and approved through the IRB process and communicated to participants.
Another ethical consideration concerns my personal context as the researcher, particularly because my wife has served as a leader of a church institution. Although I must maintain a neutral stance in data collection, coding, and interpretation, this personal connection must be disclosed as part of the reflexive process and as a potential source of researcher positionality.
[bookmark: _Toc232022280]Some readers may question whether my support for women in leadership could influence the questions asked, the data collected, or the interpretation of findings. For transparency, I need to acknowledge that I am supportive of women serving in leadership, in part because I have observed firsthand the positive contributions of women leaders. Reflexive journaling and participant review will be used to help monitor and address potential bias throughout the research process.
[bookmark: _Toc234096249]Institutional Review Board
This study follow all protocols required by the Institutional Review Board at Andrews University. The IRB review process is designed to ensure participant protection, ethical compliance, and research integrity.
Before data collection can begin, the Application for Approval of Research Involving Human Subjects needs to be submitted to the IRB. In addition, the study’s purpose, design, and methodology needs to be submitted as part of the research protocol documentation required for review.
Participants will be asked to sign an agreement addressing confidentiality and the presentation of data in the study narrative. This agreement is intended to ensure that each interview would be handled with respect, care, and integrity. Because there are relatively few women in senior leadership within the Seventh-day Adventist Church, and because some interview topics may be sensitive, preserving participant anonymity will be a central ethical priority. To support this goal, identifying details will be removed, and each participant will be given the opportunity to review and edit her narrative as needed.
All research data will be stored securely in password-protected files and will not be shared outside the approved research process.
[bookmark: _Toc234096250]Data Collection
[bookmark: _Toc70502201][bookmark: _Toc232022273]This section describes the procedures that will be used to collect data for this phenomenological study.
[bookmark: _Toc234096251]Interviews With Leaders
To promote participant comfort and reduce the time burden associated with participation, interviews will be conducted through Zoom. With participants’ permission, each interview will be recorded and transcribed verbatim. In addition, detailed notes will be maintained regarding the interview process, scheduling logistics, and contextual factors relevant to data collection. The open-ended interviews will be guided by the five interview questions which will serve as initial prompts rather than rigid constraints. This approach will allow the participants’ narratives to unfold naturally while also permitting follow-up questions that will probe emerging meanings, patterns, and themes in greater depth.
In many qualitative studies, researchers must identify and negotiate access through organizational gatekeepers. In this study, however, the participants themselves hold senior leadership authority within their respective institutions and therefore are able to determine whether they will participate. Because I already have established a rapport with each participant, I anticipate that the interview process will proceed with openness and mutual trust.
[bookmark: _Toc70502202][bookmark: _Toc232022274]Participation in the interviews will be entirely voluntary. Informed consent will be obtained from each participant, and confidentiality will be maintained throughout the research process. Participants will be given the opportunity to review and edit material drawn from their interviews before it is submitted to the dissertation committee, thereby supporting accuracy, confidentiality, and participant agency.
[bookmark: _Toc234096252]Observations
[bookmark: _Toc70502203][bookmark: _Toc232022275]Because this study is phenomenological in orientation, interviews will serve as the primary source of data. However, observational data will also be collected when appropriate. I will observe participants in selected leadership activities, such as preaching, teaching, chairing board meetings, and engaging with their institutional communities. These observations will provide contextual insight into the leadership environments participants described. Detailed field notes will also be recorded to document relevant features of these settings and to support later interpretation of the interview data.
[bookmark: _Toc234096253]Field Notes and Journaling
Documents related to participants’ leadership journeys will also be reviewed when access is available and permission is granted. These materials could include committee actions, constituency meeting records, educational accomplishments, evaluations, short- and long-range planning documents, blogs, journals, diaries, and relevant social media entries by participants or others. These documents will be used to provide contextual background and to enrich the interpretation of participants’ lived experiences.
[bookmark: _Toc234096254]Reporting and Implementing Research
Reporting and implementing research is the final stage in the research process, but it is not merely a concluding activity. It is the point at which carefully gathered evidence is organized, interpreted, communicated, and applied in ways that can influence understanding, decision making, and practice. In qualitative research, reporting requires the researcher to present findings in a manner that is accurate, transparent, and faithful to the voices of the participants. The researcher must explain the purpose of the study, describe the research design, identify the participants and context, clarify the procedures for data collection and analysis, and present the themes that emerged from the data. This process allows readers to understand not only what was discovered but also how the researcher arrived at those findings.
A well-written research report should demonstrate alignment between the problem, purpose, research questions, methodology, findings, and conclusions.  This discipline was drilled into me by Dr. Baumgartner and Dr. Ledesma. This alignment is important because readers need to see a clear relationship between the issue being studied and the evidence used to address it. In qualitative research, reporting should also include enough detail to establish trustworthiness. This includes explaining how interviews were conducted, how transcripts were reviewed, how codes and themes were developed, and how credibility was strengthened through practices such as member checking, reflexive journaling, triangulation, or peer review. Transparent reporting allows readers to evaluate the quality of the study and determine whether the findings are meaningful, credible, and useful for similar settings.
Reporting research findings also requires ethical sensitivity. In studies that involve human participants, especially qualitative studies that use personal narratives, the researcher must protect confidentiality while still presenting findings with enough depth to convey the meaning of participants’ experiences. This requires careful attention to how quotations are selected, how identifying details are removed, and how participant perspectives are represented. The researcher has a responsibility to avoid exaggerating findings, imposing conclusions that are not supported by the data, or presenting participant experiences in ways that distort their meaning. Ethical reporting honors the trust participants placed in the researcher and strengthens the credibility of the final study.
Implementation moves research beyond the written report and into practical use. Research has limited value if it remains only on a shelf, in a dissertation archive, or in an academic database. The findings must be communicated to people who can learn from them and use them to improve practice. In leadership and organizational settings, implementing research means translating findings into actions, policies, conversations, training, mentoring, and decision-making processes. This may include sharing results with institutional leaders, developing recommendations, revising procedures, strengthening leadership development programs, or creating opportunities for underrepresented voices to be heard. Implementation is the process by which research becomes useful for real people and real institutions.
For my dissertation, implementation is particularly important because the study focuses on the pathways and workplace experiences of women leaders in Seventh-day Adventist institutions in North America. The purpose of the study is not simply to describe their journeys, but to help leaders understand the factors that have supported or hindered women who serve in institutional leadership. Reporting the findings clearly can help church administrators, boards, educational leaders, healthcare leaders, and ministry leaders recognize patterns that may otherwise remain hidden. When women’s experiences are reported with care and accuracy, the findings can contribute to more informed conversations about leadership preparation, mentoring, organizational culture, calling, opportunity, and institutional support.
Implementing research also requires attention to the audience. Academic audiences may expect detailed explanation of methodology, theoretical grounding, limitations, and implications for future research. Practitioners and organizational leaders may need the same findings presented in a more accessible form, such as an executive summary, presentation, workshop, leadership conversation, or policy recommendation. The researchers must therefore consider how to communicate findings without weakening their scholarly integrity. The goal is not to oversimplify the study, but to translate its meaning so that different audiences can understand and use the findings appropriately.
The importance of reporting and implementing research is seen in its ability to improve practice and strengthen leadership. Research-based decisions are generally stronger than decisions based only on tradition, assumption, personal preference, or anecdotal experience. In organizations, leaders often face complex problems that require careful listening, evidence gathering, interpretation, and action. Research helps leaders slow down the decision-making process long enough to ask better questions and consider the experiences of those affected by their decisions. When research is implemented responsibly, it can help organizations identify problems more clearly, respond more ethically, and create practices that are better aligned with their mission and values.
Implementation should also be understood as an ongoing process rather than a single event. After research findings are shared, leaders must consider what actions are possible, what resources are needed, who should be involved, and how progress will be evaluated. In some cases, implementation may involve immediate changes; in other cases, it may begin with dialogue, reflection, and gradual cultural change. For example, research on women in leadership may lead institutions to examine hiring practices, mentoring structures, leadership pipelines, board development, or workplace climate. The findings may not solve every challenge immediately, but they can provide evidence that supports more thoughtful and intentional action.
Another reason reporting and implementation are important is that they extend the value of participant contribution. Participants give time, vulnerability, and insight when they agree to be part of a qualitative study. Their stories should not disappear into a private document without the possibility of benefiting others. Reporting gives voice to their experiences, while implementation allows those experiences to inform practice. This is especially significant when the research involves participants whose experiences may have been overlooked, minimized, or misunderstood. In this sense, implementation is not only practical but also moral, because it treats participant knowledge as valuable and worthy of consideration in future leadership decisions.
In conclusion, reporting and implementing research are essential because they connect scholarly inquiry with meaningful action. Reporting ensures that the research process and findings are communicated clearly, honestly, and credibly. Implementation ensures that the findings are not left as abstract knowledge but are considered in the real contexts where leadership, policy, and practice take place. For my dissertation, this competency reminds me that the final goal is not only to complete a doctoral requirement, but to contribute to a better understanding of women’s leadership experiences and to encourage institutional practices that are informed by evidence, shaped by reflection, and guided by ethical responsibility.
[bookmark: _Toc234096255]Writing Structure
The writing structure will be consistent with the format Andrews University’s Standards for Written Work (Andrews University, 2017). The organization of the paper will follow the basic formula Crewell gives by having introductory material, a main body to the paper, and concluding material (J. W. Creswell, 2024). The dissertation chapters will be clearly outlined and labeled, including the following:
· Chapter 1: The Problem
· Chapter 2: The Literature Review
· Chapter 3: Methodology
· Chapter 4: Conclusion, Discussion, and Recommendations
· Appendices
· Reference List
[bookmark: _Toc234096256]My Personal Experience of Reporting and Implementing
At the time of writing this competency, my dissertation has not been defended. I have done the research and have coded all of the data. I have written the dissertation, and it is in the hands of the dissertation committee. I found the reporting and implementing phase of the research to be quite rewarding. Even thought you go into the study with a hypothesis; you are anxious to what story the data will tell you. 
It was a very rewarding process to collect the data from the seven women leaders for the church in North America. First, they are such capable leaders who have brought so much good to the church through the love and creativity they pour into their work. Secondly, it was just remarkable to hear their stories and to learn of the attitude and patience they have for those who oppose their being in leadership. And finally, it was refreshing to hear stories from people who answered the call from God to occupy the positions they are in no matter the cost. They were where they were not because they were climbing a ladder, they knew they were where the Lord wanted them to be.
This experience of reporting and implementing has been one of learning and growing not only with the process, but with the data as well. I was blessed to have a topic I was keenly interested in and even more blessed to have the seven women who were will to be vulnerable enough to tell their stories.
[bookmark: _Toc234096257]Connections To Other Competencies
All through the research process for my dissertation, the material covered by these competencies seemed to connect with many of the competencies that have come before. Certainly, ethics plays a big part in the research process especially as it aligns with the collection and interpretation of the data. Mentoring and coaching are certainly scene as the research uncovered the journey the women leaders have been on in their careers.
The learning and human development competency was touched as the data revealed the grow of the women who eventually help senior leadership positions in the church. Even the Implementing Change competency was called upon as we learned of institutions who where experiencing a woman leader for the first time in their history.
Finally, the information gathered and interpreted will hopefully add to the knowledge of the challenges facing women in leadership in our faith-based community. This will hopefully lead to a better understanding of their journey and bring about needed changes to help make their work easier to fulfill. Therefore, the suggestions coming from the research will also have a social responsibility aspect to it.
[bookmark: _Toc234096258]Final Thoughts
Though my dissertation has yet to be defended, I believe I am understanding now the depth of knowledge the competencies brings to your leadership journey. The capstone is the research you are involved in to add knew knowledge that hopefully will bring new and helpful information to light. As a leader, I am faced with decisions daily that effect both mission and the lives of those who I work with. Having honed a little bit, the skillset of research can only enrich my ability to gather appropriate information so good decisions are made.
In all honesty, this research project was extremely difficult for me. At the same time, I can honestly say it is the most rewarding part of my doctoral journey. I can only hope at some level the work I have done will help someone on their journey. That for me will just make all of the exhausting work to see the dissertation through worthwhile. 
I want to remain a lifelong learner. Having gone through the process of doing research can only help me as I gather information and make decisions in the future.
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